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At Pinfold Street, we foster a secure and safe learning environment for all our pupils and
strive to ensure that they are ‘prepared for life.” The policy is written with children’s
individual learning styles, barriers, SEMH needs, diagnosed conditions and emotional
maturity at the center.

When looking at conflict, we believe that a restorative approach is more beneficial in the
long term, as those pupils who have been harmed or those responsible for the harm can
all play a part in repairing the damage and growing from it. As the diagram below shows,
‘doing to’, ‘doing nothing’ and ‘doing for’ the child has little benefit, where as ‘doing with’
provides far better outcomes. This restorative approach also encompasses the needs of
the children with difficulties including, but not exclusive to, those with emotional health
concerns and special educational needs.
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1. AIMS

Provide a consistent approach to behaviour across the school

To create a community where children are encouraged towards self-discipline and
self-reflection

To prepare our children with the tools to solve conflicts

To teach our children to self-regulate their behaviours

To teach children to be considerate and understanding of others and show respect
To enable effective teaching and learning to take place

To set high standards of expected behaviour

To value all children and their contributions

To ensure all children feel valued

To raise the self-esteem of pupils

To equip pupils with strategies to support behaviours/choices

2. LEGISLATION, THE LAW AND STATUTORY REQUIREMENTS

This policy is based on research and best practice advice from various sources including
the Department for Education on:

Behaviour and discipline in schools

The Equality Act 2010

Walsall Council: Restorative practice, Relationships and Behaviour

DfE: Getting the simple things right

Supporting pupils with medical conditions at school

When the adults change, everything changes

Section 175 of the Education Act 2002 — duty to safeguard and promote the
welfare of pupils

Sections 88-94 of the Education and Inspections Act 2006 — regulate pupils
behaviour, publish a behaviour policy and written statement of behaviour principals
DfE Guidance — publishing behaviour policy

Sexual violence and sexual harassment between children in schools and colleges
— September 2021

Advice and guidance from outside agencies

Guidance from NPQ in Behaviour and Culture

DfE: Mobile Phones in Schools Guidance, 2024

DfE: Mental Health issues affecting a pupils attendance: school guidance, 2023
DfE: Use of reasonable force in schools, 2013

PACE training

ACES training

Virtual Schools Guidance



3. PRINCIPLES
Thinking of a child as behaving badly disposes you to think of a punishment.

Thinking of a child as struggling to handle something difficult encourages you to
help them find solutions.

The most important aspect in children feeling valued, safe and secure is the sense of
connection with the member of staff and school community. Strong relationships
between staff and pupils are vital. Staff must be fair and consistent with children (taking
into consideration individual needs) as this enables pupils to feel safe and valued, which
in turn reduces negative behaviours.

Rathmann et. Al 2018, states that when pupils feel safe and supported at school, they are
better able to learn. Pupils who do not, are more likely to engage in risky and dangerous
behaviours. At Pinfold, we aim to create safe and supportive structures within school,
through the following principles:

Be proactive — we teach the pupils the expected behaviours and have programmes
within school which support SEMH eg. nurture, social communication, lego therapy.

Monitoring — we monitor pupils’ behaviours, patterns in and out of the classroom and
use these to pre-empt future behaviours/incidents. This is carried out by SLT half-termly
and shared with Governors at appropriate times.

Relationships — we are explicit with staff about the importance of building positive
relationships with pupils and parents. We actively involve all stakeholders in the
behaviour process, where appropriate. Teachers take time to have conversations with
each child and we build in a rigorous transition programme which enables teachers to get
to know their new class.

Value — we strive to ensure that everyone feels valued eg. Morning greeting, deliberate
botherdness, allow all pupils to contribute to discussions.

Learning from Mistakes — we use mistakes as learning opportunities for our pupils and
ensure that they feel safe taking risks. Where appropriate, we use staff training sessions
to learn from mistakes and use a shared language around behaviours.

Pre-emptive — we take a pre-emptive approach to deterring negative behaviours. We
listen to our pupils, reduce (as much as possible) barriers, are responsive and swift and
tailor the support dependent upon the need of the child.

The table below summarises how a ‘one size fits all’ approach does not always help
individual children move forward as they often do not understand their behaviour
themselves. Therefore, they require guidance and support, rather than punishment in
order for them to move forwards.



Our school approach is highlighted in blue.

their actions

Behaviour model Punitive/rule Consequence Relationship based
based based

Behaviour management | Fear Consequences | Relationships

Children are Responsible for | Learning Developing, error

prone

Boundaries are to

Indicate right

Make standards

Try to meet

and wrong clear everyone’s needs
Rules should be Enforced Clearly Developed together
without communicated | and adapted if
exception needed
Behaviour is something | Control Manage Listen to
to
Consequences are Sanctions Ways to shape | A last resort, used
behaviour within a process
Causes of difficulty are | Lack of Learned poor Mostly in the
compliance responses environment
Solutions lie in The child Adjusting Understanding what
consequences | the behaviour tells
us about the child
and their needs
Children who don’t Excluded Helped and Understood and
manage should be given included
intervention
Policy effectiveness is Compliance Behaviour Well-being
measured by change

4. PRINCIPLES OF RESTORATIVE PRACTICE

We use the restorative model of behaviour at Pinfold Street. All staff have received
training on using positive relationships and scripts to encourage children to take

responsibility for their own behaviour by thinking about the cause and consequences of
their actions.

This approach is centred on how pupils’ behaviour affects not only other people but also
themselves. Overtime, it helps children to develop empathy and thinking about others’
feelings. It is the opposite of telling children what they have done and how they are going
to pay for it. Instead, it is all about working with people, developing relationships, allowing
young people to recognise their mistakes/behaviours and how this affects others. In turn,
it develops the pupil’s self-learning which will allow them to continue to make the right
choices long after they have left Pinfold Street and are members of our wider society.
This is a process, which takes time, and it is not a quick fix to all negative behaviour in
school. However, most studies have found it to be highly effective in reducing negative
behaviour over time. Please note that our other school consequences will run alongside
this model.




The model is based around four key questions (Appendix 3):

1) What happened?

2) Who has been affected?

3) How are you feeling/How do you think the other person is feeling?
4) What needs to happen next?

**These questions will need tailoring to specific children or younger children

Each teacher and lunchtime supervisor has a set of the question cards available to
support them with this process. Cards are also available in each child’s classroom to
encourage them to solve incidents independently where appropriate.

Consistency is paramount to this process being successful and becoming embedded.
Regular training updates are planned for to ensure this consistency across the school.

5. RECOGNITION AND POSITIVE PRAISE

We believe that the best results are achieved when the emphasis is placed on positivity
and praise. Staff should commend pupils’ successes and emphasise their potential rather
than focussing on their failures. We want pupils to be intrinsically motivated and gain
satisfaction from their own achievements.

Praise can be given in both formal and informal ways, in public and in private, to
individuals and to groups of children.

Staff use a range of approaches, as deemed appropriate. These include:

Praise and praise signals

Communication with parents

Recognition boards

For displaying and dispositions of Building Learning Power

RESPECT assemblies and badges

Behaviour above and beyond expectations will be rewarded with certificates and
shared within the school and family communities

e Classroom stickers, tokens and rewards

e Headteacher stickers, pencils, wristbands for any above and beyond behaviour

Recognition Board

All classrooms use recognition boards to recognise positive behaviours and focus on the
positives instead of the negative behaviours. The behaviour that is being recognised is
changed on a daily basis and each child has the opportunity to have their names written
on the board and be recognised. It is of paramount importance that children’s names are
not removed from the board and that a new behaviour/expectation/recognition is selected
each day.



Eg. Tidy tables, listening carefully, working as part of a group, working independently.
The purpose of the board is to promote independence and internal motivation, without the
need for extrinsic rewards such as stickers, certificates and badges and that behaviours
are rewarded with the teachers’ recognition for doing the right thing.

6. MORNING GREETING

We want all pupils to feel that they ‘belong’ and are ‘wanted’ in school and are a part of
our community. Staff greet all children on the door in a morning with a smile. The staff
randomly notice something about the child, ask them a question to peak their interest and
show them that they care. This helps set a positive tone for the day and helps foster
positive relationships with the children.

7. BEHAVIOUR REMINDERS

Reminders should be certain and swift and carried out on the same day, where possible.
Any reminders given, must be recorded on the log sheets as this data is gathered half-
termly for analysis. This allows for the school to identify patterns or trends and carry out

pre-emptive actions or put additional support in place.

Our agreed list of consequences:

Low-level Consequence/potential action actions to Managed by
consider
Calling out, making - verbal/non-verbal cues Class teacher
silly noises, fidgeting, - Use restorative questions/script Support staff
pushing in the line, - Apologies
making up stories, - Encourage desired behaviours
leaving chair without - Speak to child in own time
permission - Recorded on log sheet
Persistent low-level Consequence/potential action actions to Managed by
consider

As above including: As above but in addition: Class teacher

- Use of restorative script Support staff
Behaviour continuing - 2 behaviour reminders = time out within | Phase Leaders
after adult class Hub staff
intervention/behaviour - 3 behaviour reminders = partner class
reminder - 4 behaviour reminders = loss of playtime

- Use of Learning Hub = may be required
Showing disrespect, for a short reset or longer period of time
answering back,
swearing Class teacher must discuss behaviours with




parent/carer on collection.
If persistent or if pupils in danger:
- Liaise with key workers/nurture

team/SLT
- Call the Learning Hub team

At this point, early
intervention may be
appropriate at this
point for pupils who
are displaying
persistent low-level
behaviours or
children who are
showing persistent
behaviours.

Early intervention is vital for pupils who need
support to self-regulate their own behaviours.
Being pre-emptive and putting in additional
support for these pupils can significantly reduce
future negative behaviours. At Pinfold, we have
a number of actions that we can consider to
support children with their SEMH or additional
needs.

Sometimes, children will need a reset in the
MMS. Once they are regulated, they can return
to class.

Liaise with the SEMH Lead (CW) Behaviour
Lead (RW) SENDCO (JP) or Safeguarding
Team and ensure that everything is recorded
on CPOMs.

SLT/SEMH Lead/SENDCO may suggestion
one of more of the following:

Wave 1

5 ways to well-being

Social Stories

Access to Learning Mentor/Key Worker
Worry Boxes

Personalised Behaviour Plan
BLP/Growth Mindset focus

Wave 2

Social Communication
Nurture

Lego Therapy

Circle of Friends
Boxhall Profile

Edukit

Stormbreak

Fiddle toys

Support plans
Feelings cards/resources

Class teachers
refer to JP,
RW, CW or
Hub staff.




Pre-emptive meetings

Wave 3

Outside agency support

Nurture Team support

Visual timetable

An agreed reduce timetable (to reduce time
spent in distressed state)

Speech and Language referral

Educational Psychologist support

1:1 support

BRICS

Major or significant Consequence/potential action actions to Managed by
behaviours consider

Violence, bullying, Consider the above, but in addition to: SLT
homophobic, racism, DHT
absconding from - Involvement of HT

class/school, bullying,
child on child
verbal/physical,
physical/verbal
aggression towards
staff and adults (see
Anti-bullying policy)

SLT/DHT/HT/Safeguarding
team/Nurture team/Team Teach staff

- Parents informed by SLT

- Adding pupils to the Behaviour Register

- Reflective detentions considered — 30
mins, 45 mins, 1 hour

- Restorative conversation at an
appropriate time

- Withdrawal of right to be on the main
playground

- Withdrawal of the right to stay in school
for lunchtimes

- Use of reduced timetable

- Introduction of an IBP and a relevant
Risk Assessment

- AP considered

In certain circumstances, fixed term
suspensions may apply — see Exclusion Policy

Nurture Team
Pastoral Team
SG Team
MMS Team

All incidents need recording on CPOMs and on the behaviour reminder logs




Detentions:

When other behaviour reminders have failed, the behaviour is identified to be significant
or if inappropriate behaviour has been reported to the headteacher, a reflective detention
may be issued.

Parents are informed in advance of any after school detentions. Only the Headteacher (or
in her absence the Deputy) can issue an after school detention.

Detentions are always reflective, allowing the child to consider their behaviour and the
choices they made. A reflection sheet is completed and shared with the parents. The
duration of the first detention is 30 minutes, the second is 45 minutes and the third is one
hour. If three detentions are issued and serious misbehaviour continues, exclusion will be
considered.

Exclusions, suspensions and time in

Behaviour incidents of a severe nature may result in a fixed term exclusion. Exclusions
can only be issued by the Headteacher (or the DHT in the HT absence) Parents will be
informed by a phone call and presented with a letter outlining the reasons for the
exclusion. Following the exclusion, staff at the school will meet to complete a
reintegration plan. This is then shared in the form of a back to school agreement with
parents/carers and the child on their first day back in school. All parties talk through the
strategies of support and sign the agreement.

School may consider internal suspensions as an alternative to suspensions at home.
Internal suspensions are often seen as a consequence for poor behaviour, however they
can be used as a positive tool for reducing the risk of external suspension. This can
include time with a trusted adult to:

Talk and reflect

Co-regulate and develop strategies for regulating themselves in the future.
Think of this as “Time in” rather than “Time out”

A looked after child should never be put in isolation

Reduced timetables

When a pupil is at risk of exclusion due to a series of serious or persistent breaches of
the school’s behaviour policy, we will consider whether moving a child to a reduced
timetable is a viable option. DfE states that ‘In very exceptional circumstances there may
be a need for a temporary part-time timetable to meet a pupil’s individual needs’

At Pinfold Street, we deem at risk of exclusion/persistent breaches of the behavior policy
and putting staff or pupils’ safety at risk as ‘exceptional circumstances’. We also consider
the impact of a full time timetable on the social and emotional needs of the pupil and
whether a reduced timetable will, in turn, have a positive impact on this.
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We also consider the impact on a child’s mental health, as outlined by the DfE and will
review timetables based upon this.

As part of the process, we identify ‘trigger points’ for behaviours such as mornings or
afternoons, the duration of the day or specific lessons/sessions. When making this
decision, we always consult all stakeholders about whether this is the best outcome for
the pupil.

Where a reduced timetable means that a pupil is in school less than 25 hours per week
(new guidance from September 2024) we notify and complete the local authority template
and report.

Parents will be required to consent to the plan and attend the agreed review dates.

8. BULLYING
Bullying Definition

At Pinfold Street Primary School, Pupils know that bullying is never tolerated. We discuss
what bullying is, as well as incidents that would not be described as bullying, with all
pupils through behaviour conversations, restorative practice conversions, assemblies and
PSHE lessons. We agree that:

« Bullying is on purpose/intentional/targetted

« Bullying is hurtful, physically, verbally or mentally (examples: usually
physical hurting; name calling; giving unkind looks or leaving people out
of activities/games.

« Bullying is usually on-going or more than a one off incident.
« Bullying is planned and repeated

Types of Bullying

Cyber-Bullying

The rapid development of, and widespread access to, technology has provided a new
medium for ‘virtual bullying’, which can occur in and outside school. Cyber-bullying is a
different form of bullying which can happen beyond the school day into home and private
space, with a potentially larger audience, and more accessories as people forward on
content.

Racist Bullying

This refers to a range of hurtful behaviour, both physical and psychological, that make the
person feel unwelcome marginalised and excluded, powerless or worthless because of
their colour, ethnicity culture, faith community, national origin or national status.

11



Homophobic Bullying

This occurs when bullying is motivated by a prejudice against lesbian, gay or bisexual
people. (LGBT)

Vulnerable Groups

We recognise that some groups of pupils may be more vulnerable to bullying, including:

. Looked After Children

. Gypsy, Roma and Traveller children

. Children with Special Educational Needs or Disabilities (SEND)
. Children from ethnic minorities

. Children entitled to Free School Meals

. Children for whom English is an Additional Language

. Children who are perceived to be gay, lesbian or bisexual

Bullying Prevention

Preventing and raising awareness of bullying is essential in keeping incidents in our
school to a minimum. Through assemblies, as well as PSHE lessons, pupils are given
regular opportunities to discuss what bullying is, as well as incidents we would not
describe as bullying, such as two friends falling out, or a one-off argument. An annual
‘Anti-bullying Week’ is held to further raise awareness. E-safety is an important part of
the Curriculum and information for parents is included in newsletters and on the School’s
website. E-safety workshops are held to raise parents’ awareness of cyberbullying.
Pupils are taught to tell an adult in school if they are concerned that someone is being
bullied.

Responding to Bullying

All cases of alleged bullying should be reported to the Headteacher or Deputy
Headteacher.

In any case of alleged bullying, either the classteacher, the headteacher, or a senior
member of staff should first establish the facts, and build an accurate picture of events
over time, through speaking to the alleged perpetrator(s), victim(s) and adult witnesses,
as well as parents and pupil withesses if necessary and appropriate.

If the allegation of bullying is upheld, the Headteacher (or senior leader) should seek to
use a restorative approach with the perpetrator(s) and victim(s) together. The use of the
restorative questions (as outlined above) will ensure that the victim and perpetrator get a
fair opportunity to speak and the victim can describe how the incident is making them
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feel. We will agree on a direction of apology based on the conversation and a relevant
consequence to the action. All parties should be clear that a repeat of these behaviours
will not be acceptable. The restorative approach to this will ensure that the required
support for the victim of bullying is addressed.

All bullying incidents must be recorded. Parents of both parties should be informed.

If the situation does not improve, the Headteacher or Deputy Head will meet with the
parent(s) of the bullying child(ren) and agree clear expectations and boundaries which
would be shared with the pupils involved. Any further incidents should lead to intervention
(e.g. through outside agencies), further monitoring, support and punitive consequences
as deemed necessary. Any necessary action should be taken until the bullying has
stopped.

The Headteacher or SLT will:
- share the incident with the parents of both the perpetrator and victim

- issue a reflective detention to highlight the severity of bullying and how it is not
acceptable at Pinfold Street. We take a no tolerance approach to bullying.

9. SEXUAL VIOLENCE AND SEXUAL HARRASSMENT BETWEEN CHILDREN IN
SCHOOLS

Below is a brief overview of how we will respond to reports of sexual violence and
harassment.
Please refer to our Safeguarding Policy for more information.

Sexual violence and harassment can occur between two children of any age and sex.
They can also occur through a group of children sexually assaulting or sexually harassing
as single child or group of children.

Definitions of sexual violence

For the purpose of this policy, when we are referring to sexual violence, we are referring
to offences under the Sexual Offenders Act 2003 as described below:

Rape: A person (A) commits an offence of rape if: he intentionally penetrates the vagina,
anus or mouth of another person (B) with his penis, B does not consent to the penetration
and A does not reasonably believe that A consents.

Assault by penetration: A person (A) commits an offence if: s/he intentionally penetrates
the vagina or anus of another person (B) with a part of her/his body or anything else, the
penetration is sexual, B does not consent to it and A does not reasonably believe that B
consents.
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Sexual Asssault: A person (A) commits an offence of sexual assault if: s/he intentionally
touches another person (B), the touching is sexual, B does not consent to it and A does
not reasonably believe that B consents.

Causing someone to engage in sexual activity without consent: A person (A) commits an
offence if: s/he intentionally causes another person (B) to engage in an activity, the
activity is sexual, B does not consent to it and A does not reasonably believe that B
consents.

What is consent?

Consent is about having the freedom and capacity to choose. A child under the age of 13
can never consent to any sexual activity; the age of consent is 16 and sexual intercourse
without consent is rape.

What is sexual harassment?

For the purpose of this advice, when referring to sexual harassment, we mean ‘unwanted
conduct of a sexual nature’ that can occur online and offline both inside and outside of
school. When we reference it, we do so in the context of child in child sexual harassment.
Sexual harassment is likely to: violate a child’s dignity, and/or make them feel intimidated,
degraded or humiliated and/or create a hostile, offensive or sexualised environment.

Whilst not intended to be an exhaustive list, it can include: sexual comments, telling
sexual stories, telling lewd jokes, making sexual remarks about clothing and appearance
and calling someone sexualised names, sexual taunting, physical behaviour such as:
deliberately brushing against someone, interfering with someone’s clothes and/or
displaying pictures, photos or drawings of a sexual nature.

Online sexual harassment. This maybe standalone or part of a wider pattern of
harassment or violence. It may include: consensual and non-consensual sharing of nude
and semi-nude images and/or videos, sharing of unwanted explicit content, upskirting,
sexualised online bullying, unwanted sexual comments and messages and sexual
coercion and threats.

How do we respond to reports of sexual violence and sexual harassment?

Reports of sexual violence and harassment are likely to be complex and require difficult
professional decisions to be made, often quickly and under pressure. Ultimately, all
decisions at Pinfold Street will be made on a case by case basis. The DSL (designated
safeguarding lead) will take the leading role and will use their professional judgement,
supported by other agencies as required. The DSL will use a risk assessment to help
determine which action to take. Pinfold Street will:

- Manage the incident internally — including liaising with parents immediately
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- Refer to Early Help
- Refer to Children’s Social Care
- Report to the Police

All concerns, decisions and issues raised will be recorded using our systems in school.

10. PUPIL SUPPORT

The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a
protected characteristic from being at a disadvantage. Consequently, our approach to
challenging behaviour may be differentiated to cater to the needs of the pupil.

The SENDCO will evaluate a pupil who exhibits challenging behaviour to determine
whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from specialist teachers, an
educational psychologist, BRICS, medical practioners and/or others to support specific
needs. When acute needs are identified in a pupil, we will liaise with external agencies
and plan support for that child.

11. INDIVIDUAL BEHAVIOUR PLANS

After seeking advice from outside agencies and working alongside the school SENDCO
and SLT, it may be necessary for an individual pupil to have their own personalised
behaviour plans.

An IBP is a school-based document designed to assist individual students who have
either experienced harm, are at risk of harm or have caused harm to others, including
staff. They are based around the principles of ‘Zones of regulation’.

An IBP helps students and staff to feel safe and valued and caters for the pupils’
behavioural needs. Pinfold Street will only IBPs when all other behavioural strategies
have been exhausted and specific actions need to be put in place for an individual child.
Each personalised support plan is specific to the child and their individual needs. The
plan will often include triggers and warnings, strategies for maintaining positive
behaviour, de-escalation strategies and other information about the child.

For any child who receives an IBP, this will be shared with the child’s parents and the
staff who work with the child. The IBP must be signed by the parent and regularly
reviewed.

The risk assessment will be regularly reviewed and always reviewed following any major
behaviour incident.

12. INDIVIDUAL RISK ASSESSMENTS
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Individual risk assessments are appropriate for some children in school. A pupil risk
assessment will be considered where a pupil’s conduct poses a risk to the health, safety
and wellbeing of the school community. Any child who has an Individual Behaviour Plan
will also have an individual risk assessment put in place.

The risk assessment will be regularly reviewed and always reviewed following any major
behaviour incident.

13. THE USE OF ‘REASONABLE FORCE’ IN SCHOOL - POSITIVE HANDLING

As outlined in Keeping Children Safe in Education, 2023 — paragraph 163, there are
circumstances when it is appropriate for staff in schools and colleges to use ‘reasonable
force’ to safeguard children. Staff act within the law (see appendix 6)

The term ‘reasonable force’ covers the broad range of actions used by staff that involve a
degree of physical contact to control or restrain children. This can range from guiding a
child to safety by the arm, to more extreme circumstances such as breaking up a fight or
where a child needs to be restrained to prevent violence or injury. ‘Reasonable’ in these
circumstances means ‘using no more force than is needed’. The use of force may involve
either passive physical contact, such as standing between pupils or blocking a pupil’s
path, or active physical contact such as leading a pupil by the arm out of the classroom.

The department believes that the adoption of a ‘no contact’ policy at a school or college
can leave staff unable to fully support and protect their pupils and students. The
department therefore encourages principals, governing bodies and proprietors to adopt
sensible policies, which allow and support their staff to make appropriate physical
contact. The decision on whether or not to use ‘reasonable force’ to control or restrain a
child is down to professional judgement of the staff concerned within the context of the
law and should always depend on individual circumstances.

When using ‘reasonable force’ in response to risks presented by incidents involving
children with SEND, mental health problems or medical conditions, schools should in
considering the risks carefully recognise the additional vulnerability of these groups. They
should also consider their duties under the Equality Act 2010. By planning positive and
proactive behaviour support, for instance by drawing up individual behaviour plans for
more vulnerable children and agreeing them with parents/carers, schools can reduce the
occurrence of challenging behaviour and the need to use ‘reasonable force’.

Team Teach
As a school, we use Team Teach. Team Teach is an award-winning positive handling
training scheme, which helps staff support pupils with challenging behaviours. It teaches

a range of de-escalation techniques and positive handling techniques, which promote
positive relationships in school.
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Over 95% of crisis-situations can be resolved through calm, controlled and skilled de-
escalation strategies. However, in extreme behaviour cases, and when all other
behaviour management strategies have been exhausted, it may be necessary to use a
physical intervention. Only trained staff members can use these strategies and only in
instances where the pupil’s own safety or the safety of other children/staff is in danger.
When deploying Team Teach strategies, staff will always operate in pairs and will only
use any techniques as a final resort. Staff will risk assess the situation and use handling
which is reasonable, proportionate and necessary. As a school, we adhere to the DfE
Guidance on the use of reasonable force and all Team Teach is logged, in accordance
with best practice.

Trained Team Teach staff:
Ross Worthington

Sonya Giriffith

Mark Steventon

Steph Edwards

Kirsty Beck

Gina Williams

14. TRUSTED ADULTS, NURTURE AND THE LEARNING HUB TEAM

As a school, for identified children, we use the flowchart for supporting dysregulated
pupils (see appendix 7) and/or strategies suggested in a pupil’s IBP. This will differ from
child to child and is based upon a personalised approached agreed by all stakeholders.

Appropriate support will be put in place for children at risk of suspension, this may include
support from outside agencies. Children at risk of suspension will be allocated a trusted
adult.

Appropriate staff will escort the child to an appropriate space to calm down. Once calm
and ready to talk, the key worker/trusted adult will discuss the incident which has upset
them or caused them to make the wrong choices, using the restorative questions. The
aim is minimise disruption to others and their learning, give the distressed child ‘time out’,
the opportunity to discuss/think about their behaviour, the triggers that led to it and an
opportunity to regulate.

Children can ask to speak to a trusted adult at any time. Children are provide with a card,
which allows them to spend time with their key worker/trusted adult at anytime, so long
that it is appropriate.

The role of the trusted adult:

Offer support

Identify and remove barriers to learning
Provide guidance for pupils

Set targets where appropriate
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e Build confidence and self-esteem
e Liaise with families and staff
e Develop a whole school culture

The Learning Hub Team

The Learning Hub Team are on call and will help prevent or support with incidents.
They can be contacted by calling:

Sonya Griffith (Social mentor lead) on 270
Claire Jewhurst (social mentor) on 266
Keeley Fallon (L2 TA) on 269

Children are supported by a Nurture approach in two ways. They are either part of a
Nurture group that runs in the afternoon where trained Nurture members of staff support
children and/or they are part of the daily check-ins. As a school, we also provide pastoral
support for identified pupils. This is led by Donna Mercer, Pastoral Support.

Children are also supported by being offered access to the Learning Hub, where a
member of staff is on duty at all times during the school day.

Further information about these Nurture approached can be found in the appendix
(Appendix 4 and 5)

Children’s Concerns:

If a child is upset, he/she is encouraged to manage their anger/upset by taking time out
and talking to a member of the behaviour team. They must not run out of school or react
inappropriately. The Learning Hub Team or Pastoral Support can be called to help
children deal with their emotions throughout the day. If required they can remove the child
to give them extra time and space to be able to self-regulate.

Children will be praised for managing potentially disruptive behaviour in this way. They
also know they will have the attention of an adult and that their concerns are being
listened to.

14. REPORTING INCIDENTS

Most incidents involving unacceptable behaviour will be dealt with by teachers, support
staff or lunchtime supervisors. However, in certain circumstances, matters will be
reported to a Phase Leader, Assistant Head or the Deputy. Such referrals are followed up
as soon as possible and dealt with appropriately.
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All incidents must be recorded on CPOMS, including the name of the child, the date(s)
and details of the incident (s) and the actions taken. Information about the trigger,
incident details, support will also need to be included in the CPOMs log.

Responses to poor choices are rigorous but respectful. We use the restorative questions
when speaking with children.

We do not “name and shame” children nor make public the consequences used. This
means that children and parents/carers do not always see that the matter has been dealt
with. To ensure openness and clarity, the Headteacher or Deputy Headteacher, at their
discretion, may give a verbal summary to the parents/carers of the ‘victim’ around what
actions have been taken.

In the interests of data protection, no information is to be given about individuals,
including their names.

Lunchtime staff complete the appropriate incident forms and these are shared with and
uploaded to CPOMSs by the Lead lunchtime supervisor.

15. LUNCHTIMES AND PLAYTIMES

The principles of Restorative Practice apply at all times, both within and outside school,
during lessons, playtimes and lunchtimes and this allows for consistency.

Praise and encouragement, the stating of the expected positive behaviours, remaining
calm and quietly spoken when dealing with incorrect choices are always expected. The
restorative questions must be used by all staff when dealing with incidents.

Behaviour management techniques of sarcasm, raised voices or ‘angry’ gestures are
never used. It is the behaviour that is discussed, not the child. (For instance, we don’t
say, “Fred you have been naughty”, but “Fred, taking the ball from the other child was
inappropriate. What happened?” The restorative questions ensure that this is followed
and adhered to.

Lunchtimes

All of our lunchtime supervisors receive regular bespoke behaviour training in restorative
practice to ensure consistency across the school. Staff will use the restorative questions
when any incidents arise. Should any negative behaviours need to be addressed; staff
will use the following model for support:

Behaviours Actions/consequences Managed by

Low level behaviours - Use restorative questions | Lunchtime supervisors
(EG. name calling, not - Verbal reminders of

following instructions) expected behaviours

Persistent low level As above but may include: Lunchtime supervisors
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behaviours

A fixed time out from
activity

Recognising positive
behaviours with lunchtime
staff

Support with the
behaviours from lunchtime
manager

Lunchtime manager (RK)

Serious behaviours
(EG. rude to staff,
violence)

Small playground
Hub, if appropriate
Liaise with SLT for support

Lunchtime manager
SLT
HUB team

Any consequences should be in place on the same day. The safety of all children is
paramount.

For more serious misbehaviours, such as violence, homophobic/racist/sexist comments
or behaviours, bullying or physical/verbal against staff or pupils, a lunchtime detention
system operates. Children are kept in the following lunchtime with a member of SLT. This
detention is reflective, where the children are asked to think about their actions by using
the restorative questions. The aim of the detention is to ensure that the behaviours are
not repeated. If the misdemeanour is repeated, or another serious incident occurs, a
second detention is issued. Following this, there is a graduated return to the playground
and parents are informed.

Withdrawal of rights re: lunchtimes/breaktimes

Pinfold Street reserve the right to withdraw lunchtimes or break times from pupils
following breaches of the behaviour policy and where pupils are deemed to be putting
others at risk or making break/lunchtimes unsafe for others. In serious instances or in the
case of repeating behaviours, pupils may be required to leave the school site at
lunchtimes and return after the lunchtime period. In all cases, this will be communicated
with parents.

16. MOBILE PHONES IN PRIMARY SCHOOL
Pinfold Street currently allow pupils in Years 5 and 6 only to bring their phones to school

if they walk to/from home. The agreement is that the phone is turned off upon arrival and
handed in to the class teacher.

Department for Education Guidance (Mobile Phones in School, 2024) states that mobile
phones risk unnecessary distractions and disruption. As a school, we owe it to our
children to do what we can to remove distractions and enable them to be fully present
and engaged in the classroom. By removing phones from the school day, we can create
a safe space where pupils are protected from the risks and dangers associated with
social media and online content.
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The DfE guidance states four options for schools, two of which are suitable for Primary
School.

a) No mobile phones on the school premises — a school may decide that no mobile
phones should be brought to school by its pupils. This policy provides a very
simple boundary which is straightforward to enforce, as any phone found in school
would be in breach of policy and therefore confiscated.

b) Mobile phone handed in on arrival — a school may decide that its pupils may
require access to their mobile phones before and after school.

As a school, we have adopted option b.

If a child is caught with a mobile in school, it is confiscated and must be collected from
the office by an adult.

17. SEARCHING, SCREENING AND CONFISCATION

School have consulted with the 2022 DfE document on advice for schools regarding this
matter.

Only the headteacher, or a member of staff authorised by the headteacher, can carry out
a search. The headteacher has authorized members of the Senior Leadership Team to
be able to carry out a search as the headteacher can authorise individual members of
staff to search for specific items, or all items set out in the school's behaviour policy. For
example, a member of staff may be authorised to search for stolen property and alcohol
but not for weapons or drugs.

A search can be considered if the member of staff has reasonable grounds for suspecting
that the pupil is in possession of a prohibited item or any item identified in the school
rules for which a search can be made, or if the pupil has agreed. Before any search takes
place, the member of staff conducting the search should explain to the pupil why they are
being searched, how and where the search is going to take place and give them the
opportunity to ask any questions. A member of staff may search a pupil’s outer clothing,
pockets, possessions, desks or lockers. A pupil’s possessions can only be searched in
the presence of the pupil and another member of staff, except where there is a risk that
serious harm will be caused to a person if the search is not conducted immediately and
where it is not reasonably practicable to summon another member of staff. Any searches
will be recorded, including the outcome of the search. Parents should always be informed
of any search for a prohibited item and a member of staff should inform the parents of
what, if anything, has been confiscated and the resulting action the school has taken,
including any sanctions applied.

Electronic devices

The above searching protocols are to be observed.
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Electronic devices, including mobile phones, can contain files or data which relate to an
offence, or which may cause harm to another person. This includes, but is not limited to,
indecent images of children, pornography, abusive messages, images or videos, or
evidence relating to suspected criminal behaviour. As with all prohibited items, staff
should first consider the appropriate safeguarding response if they find images, data or
files on an electronic device that they reasonably suspect are likely to put a person at
risk. Staff may examine any data or files on an electronic device they have confiscated as
a result of a search, if there is good reason to do so. If the the member of staff conducting
the search suspects they may find an indecent image of a child (sometimes known as
nude or semi-nude images), the member of staff should never intentionally view the
image, and must never copy, print, share, store or save such images. When an incident
might involve an indecent image of a child and/or video, the member of staff should
confiscate the device, avoid looking at the device and refer the incident to the designated
safeguarding lead (or deputy) as the most appropriate person to advise on the school’s
response. Handling such reports or concerns can be especially complicated and schools
should follow the principles as set out in Keeping children safe in education. The UK
Council for Internet Safety also provides guidance to support school staff and designated
safeguarding leads

If a member of staff finds any image, data or file that they suspect might constitute a
specified offence, then they must be delivered to the police as soon as is reasonably
practicable. In exceptional circumstances, members of staff may dispose of the image or
data if there is a good reason to do so. In determining a ‘good reason’ to examine or
erase the data or files, the member of staff must have regard to the following guidance
issued by the Secretary of State in the following paragraph.

In determining whether there is a ‘good reason’ to examine the data or files, the member
of staff should reasonably suspect that the data or file on the device has been, or could
be used, to cause harm, undermine the safe environment of the school and disrupt
teaching, or be used to commit an offence. In determining whether there is a ‘good
reason’ to erase any data or files from the device, the member of staff should consider
whether the material found may constitute evidence relating to a suspected offence. In
those instances, the data or files should not be deleted, and the device must be handed
to the police as soon as it is reasonably practicable. If the data or files are not suspected
to be evidence in relation to an offence, a member of staff may delete the data or files if
the continued existence of the data or file is likely to continue to cause harm to any
person and the pupil and/or the parent refuses to delete the data or files themselves.

Withdrawal of rights re: lockers

Pinfold Street reserve the right to withdraw lockers from pupils following breaches of the
behaviour policy and where pupils are deemed to be putting others at risk by bringing in
inappropriate items to school as outlined above.

In these instances, parents will be contacted and pupils will be provided with a clear, see-
through wallet to bring their school items into school.
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18. BEHAVIOUR IN EYFS

In EYFS, we promote positive behaviour and manage undesired behaviours. We put an
emphasis on creating a safe and supportive environment where children feel valued,
respected and are encouraged to develop their own social and emotional skills. Our
approach is consistent and clear and aim to teach the children strategies for maintaining
positive behaviours. Behaviour needs to be taught and modelled by the staff to the pupil’s
as the children do not yet have the emotional maturity when faced with challenges.

We do this by using the following key principles and the PACE (Playful, Acceptance,
Connection, Empathy) principles:

Promoting Positive Behaviour:

Creating a Positive Environment:

This includes providing a safe, stimulating, and engaging environment where children
feel secure and comfortable expressing themselves.

Modelling Positive Behaviour:

Staff act as positive role models, demonstrating respect, kindness, and appropriate
social skills.

Building Positive Relationships:

Strong, supportive relationships between staff and children are crucial for fostering a
sense of belonging and trust.

Encouraging Social Skills:

Activities, games, stories, and role-play can help children develop essential social skills
like sharing, taking turns, and resolving conflicts.

Positive Reinforcement:

Praising and acknowledging positive behaviours helps children understand what is
expected of them and builds their self-esteem.

Focusing on Emotional Intelligence:

Helping children understand and manage their emotions, express themselves
effectively, and develop empathy for others is a key component.

Clear Expectations:

Establishing clear and consistent expectations for behaviour, tailored to the age and
developmental stage of the children, is essential.

Partnership with Parents:
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Open communication and collaboration with parents are vital for ensuring a consistent
approach to behaviour management at home and in the setting.

Managing Challenging Behaviours:

Child-friendly, restorative questions can be used in most circumstances; however, a
slightly different approach might be needed in instances of refusal or dysregulation:

Questions:

1) Let’s talk about what happened earlier?

2) Who has been hurt/upset/worried (situational) by this?

3) How are you feeling now?  How do you think .... Is feeling?

4) How are we going to put this right?

Understanding the Root Cause:

Identifying the underlying reasons for challenging behaviours, such as tiredness,
frustration, or anxiety, is important for addressing the issue effectively.

Individualized Approach:

Recognizing that each child is unique and responding to challenging behaviours on an
individual basis is crucial.

Calm and Consistent Responses:

Staff should respond to challenging behaviours calmly and consistently, avoiding harsh
or punitive measures.

Focus on Solutions:

Helping children to understand the consequences of their actions and to find solutions
to resolve conflicts peacefully is important.

Observe first/intervene only when and if needed

Ideally, we want children to be able to resolve their own issues. In order to facilitate this,
staff need to observe first and only intervene gently as needed. Children need to have
the opportunity to use their own voice and put in place taught strategies. Eg. “| do not
like that, please stop!”
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Staff need to scaffold and model to allow the children to be successful in resolving their
own issues.

Seeking Support:

If challenging behaviours persist or escalate, seeking support from Senior Leader,
external agencies or specialists may be necessary.

Time in, NOT time out:

Time in is proven to support behaviours. This is time with the teacher/support staff. This
can include time sitting on your knee, one on one time, a walk away from the unit. This
needs to be timed on the timer so that the children understand that it is a short term
reset.

Documenting Incidents:
Keeping a record of challenging behaviours and the strategies used to address them
can be helpful for monitoring progress and identifying patterns. We record and monitor
using CPOMs.

Any conversations about incidents involving a child ideally should be away from them to
ensure that staff do not shame the child. If this is not possible, a low-volume whisper
voice should be used.

A WORKING EXAMPLE OF SUPPORTING BEHAVIOUR IN EYFS:

Scenario: Child refusing to tidy up, displaying constant refusal and saying no.

Outcome: Ignore the refusal and speak in a playful way to the child. This might include
turning the desired outcome into a game or competition. Eg. “Let’s see how quickly we
can....” Positive phrasing must be used, where the teacher focusses on wanted and not
unwanted behaviours.

Adopted by the Governing Body: July
In school review by HT and DHT and shared with Governors: July 2025
Next review: July 2026
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APPENDIX 1: WRITTEN STATEMENT OF BEHAVIOUR PRINCIPALS

e Every pupil understands that they have the right to feel safe, valued and
respected, and learn free from the disruption of others

o All pupils, staff and visitors are free from any form of discrimination

e Staff and volunteers set an excellent example to pupils at all times

e Rewards, consequences and reasonable force are used consistently by staff, in
line with the behaviour policy

e The behaviour policy is understood by all staff and pupils

e The suspensions policy explains that suspensions will only be as a last resort

¢ Pupils are helped to take responsibility for the actions and reflect on this

e Families are involved in behaviour incidents to foster good relationships between
the school and pupils’ home life

The Governing body also emphaises that violence or threatening behaviour will not be
tolerated in any circumstances.

This written statement of behaviour principals is reviewed and approved by Pinfold Street
Primary School board of governors every year.

26



APPENDIX 2: SCRIPTED RESPONSES TO SUPPORT CONVERSATIONS WITH
PUPILS

Staff respond to poor behaviour with deliberate calm. For children that behave incorrectly,
staff give them what they don’t want: cool, mechanical, emotionless response. Naming
and shaming to a child who wants attention is actually ‘naming and faming’. Staff avoid
confrontation and where possible, reprimand children in private. Staff save all the
emotion, passion, enthusiasm and excitement for when it has the most impact — when
positive behaviour is above and beyond.

Scripted Responses — 20 seconds

1) I've noticed... Unwanted behaviour

2) You need to ... Wanted behaviour
3) Reminder/belief statement
4) Thank you (for the + interaction) WALK AWAY

If the child shouts out or talks back at any time — pause until they’ve finished. Then say
| have heard what you said, now .... Repeat wanted behaviour

I’ve noticed that ..... (you are playing with your pencil)
You need to...(focus on your work)

Do you remember when ...... (you completed all your work and
became an ‘expert?) That is what | need.
Thank you for........ listening WALK AWAY

IF YOU HAVE TO RETURN TO A CHILD FOR CONTINUED BEHAVIOUR

You need to understand that every choice has a consequence. If you choose to do the
work, that would be fantastic and this will happen...... If you choose not to do the work,
then this will happen. | will leave you to make your decision.

Accept the response. Then walk away.
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3 — Personally deal with behaviour, including with ‘time out’
» Maintain own certainty

Sending a pupil to someone else to be ‘dealt with’, tells them that you
can’t deal with them.

» SMT will supervise, then deal with issue together
» Script

“| need to focus on teaching the other children.”
“Youcangoto....."

“1 will speak to you at break/lunch/after school.”

If you are uncertain as to what to say/angry/frustrated
“| am going to think about this and speak to you later”

Behaviour Expectations

* Same day sanctions
* Certainty

* No strikes or threats about removal of events — behaviour dealt with
immediately

1) I've noticed... Unwanted behaviour

2) You need to .... Wanted behaviour
3) Reminder/belief statement
4) Thank you (for the + interaction) WALK AWAY

If the child shouts out or talks back at any time — pause until they’'ve finished. Then say
| have heard what you said, now .... Repeat wanted behaviour.
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APPENDIX 3 — RESTORATIVE QUESTIONS

Script 1 —use in class or on the playground. Use it when you see a child doing
something that you do not want them to do

1) Challenge the behaviour: “When | see you doing this...”
2) Impact of behaviour on you: “| feel...”

3) What we need to move on: “What | need you to do is...”
4) Request: “Would you consider/do this?”

If you only remember one thing, replace WHY with WHAT — What happened instead
of why did you do that?

Script 2 —to be used reflectively — when investigating an incident or when an
incident has already occurred. All pupils affected by the incident, including the
victim and perpetrator must be present.

Centres around a set of key questions. These help children think about their own
behaviour and understand how they can correct it. The questions must be asked to all
involved.

1) What happened?

2) What were you thinking and feeling at the time?

3) What have you thought about it since it happened?

4) Who has been affected and in what way?

5) How could things have been done differently?

6) What do you think needs to happen to make things right?

Script 3 = This script follows the same principles as above and allows you to
gather the same information but in a quicker way.

1) What happened?
2) Who has been affected by this? THIS IS THE MOST IMPORTANT PART
3) What needs to happen now?

**The questions will need adapting depending upon child/age of child but the principle of
the questions must remain the same**
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APPENDIX 4: The law as outlined in the Education and Inspection Act, 2006:
Section 93 - Power of members of staff to use force

(1) A person to whom this section applies may use such force as is reasonable in the
circumstances for the purpose of preventing a pupil from doing (or continuing to do) any
of the following, namely—

(a) committing any offence,

(b) causing personal injury to, or damage to the property of, any person (including the
pupil himself), or

(c) prejudicing the maintenance of good order and discipline at the school or among any
pupils receiving education at the school, whether during a teaching session or otherwise.

(2) This section applies to a person who is, in relation to a pupil, a member of the staff of
any school at which education is provided for the pupil.

(3) The power conferred by subsection (1) may be exercised only where—
(a) the member of the staff and the pupil are on the premises of the school in question, or

(b) they are elsewhere and the member of the staff has lawful control or charge of the
pupil concerned.

(4) Subsection (1) does not authorise anything to be done in relation to a pupil which
constitutes the giving of corporal punishment within the meaning of section 548 of EA
1996.

(5) The powers conferred by subsection (1) are in addition to any powers exercisable
apart from this section and are not to be construed as restricting what may lawfully be
done apart from this section.

(6) In this section, “offence” includes anything that would be an offence but for the
operation of any presumption that a person under a particular age is incapable of
committing an offence.
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APPENDIX 5: Flowchart for supporting pupils when dysregulated

Us spotting that a child is dysregulated (or beginning to be)

QUESTION: At risk of hurting themselves, you or others?

Who is at risk — YOU

YES

Call for support — key warkers or SLT

Who is at risk — the child

NO

Mave a distance away from
child

OR

remove the item that they
are holding

Intervene and protect the
child from the dangers
(positive handling — this
needs to be recorded on
CPOMS, someone to be an
observer)

To the nearest safe space

When everyone is safe, say

Who is at risk — other
children

Consider — moving the child
(like above)

OR
Move the other children out
of the room

Open the nearest door and say to pupil

I can see that you are angry/worried/upset
Please have some time outside.

When you feel ready, | am here for you.

If the child refuses to have some space, explain it is ok to stay but
other children need to learn. Focus on a positive solution (the
behaviour you want to see) with a location within the room.

It is ok for you to stay in class, | need the other children to complete
their learning, would you like to (offer 2 options for them to choose
from) sit on the carpet or a beanbag?

When you feel ready, | am here for you.

Allow child as much time and space, observe from a distance so we know the child is safe
If they go pick up items, leave them... Wait until the child comes back to you.

Welcome them — kindness/positivity — nothing mentioned about the previous actions
WHEN APPROPRIATE (Same day if possible)

Allow child as much time and space, observe from a distance so we
know the child is safe.
If they go pick up items, leave them... Wait until the child comes back
to you.
Welcome them — kindness/positivity — nothing mentioned about the
previous actions

Restorative conversation
Strategies for managing the difficulty that led to the situation

Share with parents

WHEN APPROPRIATE (Same day if possible)

Restorative conversation

Key staff — reflect on situation and to discuss if further support is needed

¥ If you see a child having some time outside, please do not interact with the pupil.

¥ CHECK IN with the adult to see if they are ok or would like some additional support
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